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ADDENDUM 
--------
A. Please note: The French course for Grade a 3 and 4 
Qour1 P1'liminaire, is optional. 
B. P. 18, (2) Regarding the introduction of the skills 
of reading and writing, we wish to emphasize that 
these skills should be introduced gradually. 
Teachers may wish to introduce these skills at a 
different point than that suggested in the text. 
They should bear in mind, however, that a gradual 
introduction is recommended. 
c. · Appendix III: Periodicals for French Teachers 
should include Foreign Language Annals 
American Council on the Teaching of 
Foreign Languages, 
62 Fifth Avenue, 
New York, New York 10011. 
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The information contained in this 
bulletin refers to the French programme in 
Grades 3 - 8 as it will exist when the entire 
programme has been rearranged. For further 
information on the rearrangement, see the 
Department circular entitled Rearrangement of 
the French Programme, Grades 3 - & . 
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INTRODUCTION ____________ ._, ___ 
The Changing Approach to Second-Language leaching 
. Most of us who are teaching French as a second language 
in Newfoundland schools were taught French by the traditional 
"granmiar - translation" method. We all know what this method 
consisted of, so we won't waste time discussing it here. But 
let us at least examine the results. 
Usually, the only people who had any success were those 
who were academically inclined. This is widerstandable since 
the approach was mainly an academic one. We had very little 
opportunity to learn the language; instead we learned about 
the language and often had a better knowledge of grammar than 
native speakersl 
This result might have been adequate for the times. But 
times have changed and so has the approach to language teach-
ing. In first and second-language teaching, the stress is now 
placed on communication and communication is, of course, 
mainly aural-oral. Newer approaches to second-language teach-
ing place much emphasis on the development of the listening 
and speaking skills. This shift of emphasis is perhaps the 
biggest difference between traditional and more modern 
programmes. 
This does not mean, however, that newer programmes neglect 
or ignore the reading and writing skills (a misconception held 
by many people). These skills are certainly taught, but the 
approach used is somewhat differento 
For the past 10-15 years, the field of second-language 
teaching has been dominated by the so-called "audio-lingual" 
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theory. This theory (since it was based upon behavioristic 
psychology) viewed language learning as habit formation • 
More recent research in such areas as cognitive psychology, 
linguistics and psycholinguistics indicates, however, that 
learning a second language is a much more complicated matter 
than mere habit formation. Rather, it involves the applica-
tion of an internalized set of rules and is basically creat-
ive. With practice, the student can perfect his ability to 
use these rules unconsciously, leaving his mind free to 
concentrate on the content of the speech. Where as purely 
audio-lingual programmes taught the language through the 
memorization and manipulation of structures and placed little 
or no stress on a grammatical explanation of these structures, 
more recent programmes, while maintaining many valuable fea-
tures of the audio-lingual approach, have incorporated a 
grammatical explanation of the structures and an increased 
emphasis on using them in creative language situations. 
The effective French teacher needs to be aware of differ-
en t ·.; theories of language learning and of research 1vhich is 
being conducted in the area. More than ever, there is a need 
to "keep up with the timesn. This can only be done if the 
teacher makes a concerted effort to read professional books 
and magazines, to attend refresher courses and other types of 
in-service training. In short, it can only be done if the 
teacher becomes a true professional • 
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PAR1 r · I Course Sp~cification 
I. Objectives of the French Programme in Newfound~and School§. 
(Nb. These objectives refer to the entire French programme 
from beginners to the end of High School.) 
The French programme should allow each student to 
realize (within the limitations of the school system) his 
potential in each of the skills of understanding, speaking, 
reading and writing. 
The programme should also help the stud.ant to develop 
att understanding and appreciation of the cultural-literary 
heritage of the French-.speaking world. 
Object~ves~ ~tated .~ore_spec~f~~allY 
A. AQquisition of Skills 
1. Lis~~nin~ Comprehe~sio~ - To understand the language 
when spoken at normal speed on a subject within the 
range of the student's experienceo 
2. Speaki_D:.~ - To speak well enough to communicate with 
a native speaker .on a subject within the range of 
the student's experience. 
3. Read~.n& - To read with dir·ect understanding material 
on a general subject without recourse to English 
translation. 
4. Writing - To write, usir.g authentic, acceptable pat-
terns or the language • 
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B. Attitude Development 
1. To develop a favourable attitude toward people who 
speak a language other than English, particularly 
people of the francophone world and more specifically ., 
the people of French Canada. 
2. To establish a favourable attitude toward the further 
study of French. 
, 
c. Cultural Objective 
To develop an interest in and an appreci.a.tion for the 
literary and cultural heritage of the francophone world, 
especially in Canada. 
II. Objective~ for S,12ecif!c.. .- ;__~evels of French )'rogramme. 
A. Grades 3 ~nq 4 
1. To develop an interest in and liking for the French 
language through activities which are suitable for 
the young school child. 
2. Listening - To develop the skill of aural comprehension 
so that students can recognize and attach meaning to the 
structures to which they are exposed. 
3o §.peaking 
(a) To develop good habits of correct intonation and 
pronunciation. 
(b) To develop the ability to reproduce orally the 
sentence patterns to which they have been exposedo 
(c) To develop the ability to use these structures 
correctly in appropriate · situations. 
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Nb. While the programme is intended to be aural-oral at 
this level, the teacher may wish (if his students are 
ready tor it) to introduce the written word. If so, 
he should pay close attention to the following points: 
1. Only material which has been mastered orally should 
be introduced. 
2. Written material should only be introduced after the 
sound-symbol relationship has been established. 
4. To introduce students to the culture of the francophone 
w~rld through activities which are suited for the grade 
and age level • 
B. Gra.c!e.s, 5 and ~ 
1. To develop an interest in and liking for the French 
language. 
2. Listening and speaking - To introduce or further 
develop the listening and speaking skills. Where 
this is a beginning level, more emphasis should ·be 
placed on the aural-oral skills in the early stages 
ot the programme. 
3. To introduce reading as a skill. 
4. To develop an interest in the culture of the franco-
phone world • 
l 
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c. Grades 7 and 8 
1. To develop an interest in and liking for the French 
language. 
2. Listening and speaking - To further develop the 
listening and speaking skillso At this level less 
emphasis should be placed on imitation and repetition 
and more emphasis on the creative use of the structures 
learned. 
3. To continue to develop the reading skillo 
4. To introduce writing as a skill. 
?. To continue the development of an interest in the culture 
of the francophone world. 
-
III. Philosophy or Instruction 
The nature of the instruction in French classes varies, 
of course, with the grade level. Generally speaking, however, 
an eclectic approach is encouraged. The principles of the 
audio-lingual method are more applicable to the early stages 
of language learning but should not be discarded completely 
at more advanced levelso Likewise, a more analytical approach 
may be more appropriate in more advanced classes. 
General Guidelines 
1. The teacher should use as much French as u.ossible. However, 
it is recognized that it is necessary to use English some-
times, for example: To clarify a point 
• 
.. 
• 
• 
• 
• 
, . ......_ 
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or for discipline purposes. 
2. Generally spe~king, oral precedes written~ but the point 
at which the written word is introduced will depend on 
the readiness of the students and must be determined by 
the teacher :· • 
3. Sequencing Qf activities is e1treme,ly important in teaching 
a s~cgnd 11nguageo Progress is by means of minimal steps. 
The difficulty level of all activities should be arranged 
so that students ar~ asked to respond to stimuli for which 
they have been sufficiently prepared. Qtherwise, they soon 
become discouraged and cease to be active participantso 
4. Imitation and repetition are essential if students. are to 
acquire control oyer structures. However, the teacher 
should be very careful that students do not become bored 
with too much imitation and repetition. More emphasis is 
placed on imitation and repetition in the beginning stages 
than later, but these activities are an integral part of the 
programme at all levelso 
5o Pace is .important in all classes but especially when doing 
pattern drillso It is also important that students under-
stand what they are doing in a particular drillo 
It is essential that students have an opportunity to 
personalize the structures of each unit or chapter • 
7. Each class should consist of a variety of activities. A 
class which consists of nothing but pattern drills or read-
ing excercises, for example, is deadly boring. 
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8. Listening, speaking, reading and wTiting are skills and 
should be treated as such. None of th~m s~puld ~e 
assymeg. For example, when the written word is introduced, 
the teacher must ensure that the proper steps are taken to 
establish the relationship between the various sounds and 
their graphic representations. 
9. Audio-visual aids should be used exte.nsively. The charts, 
magnetic boards, flash cards, tapP,S etc. which accompany 
most modern programmes are not meant to be embellishmentso 
They are integral parts of the programme and should be used 
as such. 
10. ~omework has its place, but should never include activities 
which are more suitable for classroom work. Writing exer-
cises and readings ca.n be set as home\al·ork assignments but 
most other activities are more effective if done under the 
supervision of the teacher. 
11. Teact culture. Students should be provided with as many 
opportunities as possible to acquaint themselves with the 
way of life of French-speaking people. An acquaintance with 
the people makes the language more alive and heightens 
motivation. 
12. Testing should be a continual process throughout the year. 
All four language skills should. be testedo 
130 The development of a warm, friendll atmosphere is crucial 
for a language £lasso 
• 
• 
• 
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IV. Ins true tig_~al O_~j_E}_c ti ve s ·-
1. Grades 3 and 4 
Teachers at this level should aim at getting 
their students to acauire automatic control over 
the structures which are contained in the approved 
text for these grades. 
This means that the students will understand 
the structures when spoken, will be able to re-
produce the structures orally in . ~ proper con-
text and, to a limited degree, be able to vary 
the structures in new situations. 
2. Grades _.5 and 6 
At this level we should also aim at automatic 
control of structures as described above but at 
the same time we should aim at more variation 
in using the structures; that is to say we should 
attempt to get our students to be more creative 
in using the language. 
Since reading is introduced at this level, 
students should be able to r~ad with direct 
comprehension all of the reading material to 
which they are exposed in the approved text • 
3. ~rade~ 7 and 8 
The instructional objectives are the same 
as for the previous levels in the skills of 
Listening, Speaking and Reading. 
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Students are introduced at this level to the 
skill of Writing. In the beginning stages, written 
assignments should be limited to simple transcript-
ion - ~f learned material. Later it can be extended 
to recombinations of material that has already 
been learned. At a still later stage the teacher 
may wish to introduce his students t -o some "guided" 
composition but, generally speaking, students are 
not ready at this stage to embark upon "free" 
composition. 
As a general rule, the aim should be to have 
students develop the ability to reproduce in 
writing all of the previously-learned material 
with correct diacritical marks. 
V. Texts 1 Ancill.iary ~te:rJ..~) .. s.J.. __ ~tc. 
Grade 3 
1. Text 
LeFran¥ais Partout, Cours Pr~liminaire . 
Units 1 - 5 inclusive. 
/. Materials and Equipment 
(a) Essential 
-..--.--.----
Teacher.' s manual 
Magnetic . board and magnets 
Cut out figures 
1,.!all charts 
Tape recorded (reel to reel .Q!. cassette) 
Tape programme. 
• 
• 
• 
• 
• 
• 
• 
• 
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(b) Useful but not_essential 
Student's text 
Students take-home records 
3. Suggested supplementary activities and materials 
. 
1. Sob.gs, games, etc. suitable to this age 
and grade level. 
2. Films, filmstrips, slides, etc. suitable .·· 
to this age and grade level. 
4. Priorities in content 
:.itructures form the core of this programme. 
Priority should therefore be given to the mastery 
and automatic control of the structures contained 
in the dialogues. 
Remember as well that at this level we are 
aiming at the development of the first two 
language skills, Listening and Speaking • 
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Grade 4 
TEXT 
Le Fran~ais Partout, Cours Preliminaire 
Units 6-10 inclusive 
Remainder of this section same as for Grade 3. 
Grad~ 2 
1. 
Le Francais Partout - 1 
., 
Units 1-18 inclusive 
2. MATERIALS Al'{D EQUIPMENT 
a) Essential 
Teacher's manual 
Student's text 
Wall charts 
Tape recorder (reel to reel .Q!: cass~ttes) 
Tape programme 
b) Useful but not essential. 
Students' take-home records. 
Testing Programme and key. 
3. SUGG~STED SUPPL~MENTA1'Y A.CTIVITIES .A~ MATERIALS 
a) Songs and games suitable for the age and grade level. 
b) Films, filmstrips, slides etc. suitable for the age 
and grade level. 
• 
• 
• 
• 
• 
• 
• 
• 
• 
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c) Any additional reading material which approximates 
the difficulty level of the reading passages to 
which the students have already been exposed in 
the text .• 
4. PRIORITIES IN CONTENT 
In Grades 3 and 4, priority was given to the develop-
ment of the Listening and Speaking skills through the 
automatic control of a limited number of structures. At 
the Grade 5 level, these skills retain their importance 
and the next language skill, Reading, is added. 
At this stage in the programme, readi.ng will be 
secondary to the other two skills since it is an intro-
ductory stage • 
If writing is introduced, it will be third on the 
list of priorities. 
It should be noted that in later years of the French 
programme, when more time has been spent on the develop-
ment of Reading and Writing, these skills will have equal 
priority with the first two skills. 
Grade 6 
TEXT 
Le Fran~ais Partout - 1 
Units 19-35 inclusive 
Remainder of this section same as for Grade 5. 
- - -· ·· - - - ·~ 
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Grade Z 
1. TEXT 
Le Fran~ais Partout - 2 
Units 1-4 inclusive 
2. MATERIALS 
a) Essential 
·----
Teacher's manual 
Student's text 
Wall charts 
Flash cards 
Tape recorder (reel to reel or cassette) 
Tape programme 
b) Useful but not essential 
Student's take-home records. 
Testing programme and key. 
3. SUGGESTED SUPPLEMEI~TARY ACTIVITIES AND 
MATERIALS 
Same as for Grades 5 and 6. 
4. PRIORITIES IN CONTENT 
Since the w·riting skill is introduced at this 
level, it becomes third on the list of priorities, 
after Listening and Speaking (which together form 
the first priority) and Reading. 
Grade 8 
TEXT 
Le Fran9ais Partout - ~ 
Units 5-8 inclusive 
• 
• 
' 
f 
• 
• 
• 
• 
• 
• 
• 
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Reminder for this section same as for Grade 7 • 
PART II 
Administrative ponsiderations_ 
1) Frequency and Length of Period~ 
In a programme which stresse~ Listening 
Comprehension and speaking, students sometimes go 
through a week or more of dealing with material orally 
before they see it in its graphic form1 Indeed, in 
Cours Preliminaire, students may not see the printed 
word at all. This means that students must rely on 
auditory memory. Obviously under such conditions it 
is extremely important that periods be as frecuent as 
pos~ible. Every day would be ideal. If it is impossible 
to have a daily period, every attempt should be made to 
come as close to it as possible. 
Research also indicates that short periods are 
more effective than longer ones. The reason for this is 
that because of the amount of aural-oral work involv~d 
and the amount of interchange betv1een teacher and pupil 
or pupil and pupil, the student's attention span tends 
to be relatively short. A period of 20-30 minutes would 
be idealo 
- ll+ -
As a general rule, short, frequent periods 
are much more effective than longer, less freauent 
periods, 
2) Class Size 
Obviously, the smaller the class the more 
individual work is possible and the better the 
quality of the instruction generally. However, unlike 
some programmes 'vhtch were developed for use with 
small groups (10-15 students), the programmes which 
are used in our schools were developed for use with 
average-sized classes. 
3) Teacher Qualification§ 
W·hat makes a qualified French teacher? It 
is impossible to give a definitive answer to this 
question. However, the Modern Language Association 
of the U. s. has laid down the following general 
guidelines. 
Q;UALIFICATIO~J".S FOR TEACHERS OF }10D~N LA.NGUAGr.§. 
1. Aural 
understanding 
a) Superior 
Ability to follow 
closely and with 
ease all types of 
standard speech, 
such as rapid or 
group conversation, 
plays, and movies. 
b) Good 
Ability to understand 
conversation of average 
tempo, lectures, and news 
broadcoasts. 
• 
• 
• 
• 
I 
• 
• 
• 
' 
• 
• 
(Con• t) 
-
c) Minimal 
Ability to get the 
sense of what an 
educated native 
says when he is 
enunciating care-
fully and speaking 
simply on a general 
subject. 
al Su;gerior 
2. Speaking Ability to approx-
imate native speech 
in vocabulary, 
intonation, and 
pronunciation (e.g., 
3. Reading 
4. Writing 
· the ability to 
exchange ideas and 
to be at ease in 
social situations) • 
Ability to read, 
almost as easily 
as in English, 
material of 
considerable 
difficulty, such 
as essays 
and literary 
criticism. 
Ability to write 
on a variety of 
subjects with 
idiomatic natural-
ness, ease of 
expression, and 
some feeling for 
the style of the 
language. 
- 15 -
• 
b) Good 
Ability to talk with 
a native without mak-
ing glaring mistakes 
and with a command 
of vocabulary and 
syntax sufficient to 
express one•s thoughts 
in sustained conver-
sation. This implies 
speech at a normal 
speed with good 
pronunciation and 
intonation. 
Ability to read with 
immediate comprehen-
sion prose and verse 
of average difficulty 
and mature content. 
Ability to write a 
simple "free 
composition" with 
clarity and 
correctness in 
vocabulary, idiom 
and syntax. 
• 
cl Minimal 
Ability to talk on 
:prepared topics 
(e.g., for class-
room situations) 
without obvious 
faltering, and to 
use the common 
expression needed 
for getting around 
in the foreign 
country speaking 
with a pronunciation 
readily understand-
able to a native. 
Ability to grasp 
directly (i.e. 
without translating) 
the meaning of simple, 
nontechnical prose, 
except for an 
occasional word. 
Ability to write 
correctly senten-
ces or paragraphs 
such as would be 
developed orally 
for classroom 
situations, and 
to write a short 
simple letter • 
(Con'd~ 
5. Language 
analysis 
6. Culture 
7. Profes-
sional 
Prepara-
tion 
"' ) $1 iperi or 
Ability to apply 
knowledge of 
descriptive 
comparative and 
historical 
linguistics to 
the language-
t e aching situation 
An enlightened 
understanding 
of the foreign 
people and 
their culture, 
achieved through 
personal contact, 
preferably by 
travel and 
residence abroad; 
through study of 
systematic 
descriptions of 
the foreign 
culture; and 
through study of 
literature and 
the arts. 
A mastery of 
recognized teach-
ing methods, and 
the ability to 
experiment with 
and evaluate new 
methods and 
techniques. 
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b) Good c) MjnjmaJ 
A basic knowledge 
of the historical 
development and 
present character-
istics of the 
language, and an 
awareness of the 
difference between 
the language as 
spoken and as 
written. 
A working command 
of the sound 
patterns and 
grammar patterns 
of the foreign 
language and a 
knowledge of its 
main differences 
from English. 
Firsthand An awareness 
knowledge of of language 
some literary as an essential 
masterpieces, an element among 
understanding of the learned and 
the principal ways shared experiences 
in which the foreign that combine to 
culture resembles form a particular 
and differs from culture, and a 
our own, and possess- rudimentary 
ion of an organized knowledge of the 
body of information geography, history, 
on the foreign people literature, art, 
and their civilization. social customs, 
The ability to apply 
knowledge of methods 
and techniques to the 
teaching situation 
(e.g. audio-visual 
techniques) and to 
relate one's teaching 
of the language to 
other areas of the 
curriculum. 
and contemporary 
civilization of 
the foreign people. 
Some knowledge of 
effective methods 
and techniques of 
language teaching. 
t 
, 
• 
• 
.. 
4) 
• 
• 
• 
1) 
• 
• 
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The French Room 
Because of the large amount of equipment and 
materials involved (tape recorders, tapes, charts, 
etc.), it is extremely difficult, if not impossible, 
for a French teacher to operate effectively if he 
does not have a classroom which serves as a French 
room. 
The need to create a "simulated environment" 
with which students can identify is another factor 
contributing to the need for a French room in the 
school • 
PART III 
Methodology 
Generally speaking, the Department endorses 
the methodology outlined in the teacherttext. However, 
a few modifications are suggested. 
Teachers who have used the series in the past 
are almost unanimous in their feeling that there is 
too much repetition and imitation. As stated earlier, 
a certain amount of imitation and repetition are 
essential if students are to acquire correct language 
habits. But teachers must be very careful to limit 
the time devoted to activities(such as pattern drills,) 
- 18 -
which feature imitation and repetition. Remember 
that your worst enemy in a French class is 
boredom. 
2) This series is basically audio-lingual in 
its approach to second-language teaching and 
therefore places considerable emphasis on the points 
at which the various skills are introduced. Recent 
research indicates however that it may not be 
necessary to separate the skills so completely and 
that one skill may indeed reinforce another. 
Teachers may therefore wish to introduce the skills 
at different points than those suggested by the 
authors of the series. 
3) Many teachers are extremely hesitant to use 
English in the French class. While it is true that 
as much French as possible should be used, it is 
also true that it is sometimes essential to use 
English. The use of English should decrease as the 
students' ability in French increases. This means 
(1) that more English may be necessary at the 
beginning of a unit in order to establish meaning 
and (2) more English may be necessary in lower grades 
than in more advanced grades. 
t 
• 
• 
• 
• 
• 
• 
• 
t 
Aural-oral Evaluation 
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PART IV 
•
11r the teacher is to ensure learning, his 
objectives must reflect his philosophy of learning 
and language. His planned activities must reflect 
his objectives and his philosophy of learning and 
language. And his tests must reflect his objectives 
and his classroom activities which in turn reflect his 
philosophy of language teaching. 11 1 • 
If we are teaching a programme in which major 
emphasis is placed on the development of aural-oral 
skills, then obviously most of our evaluation 
procedures must deal with determining to what extent 
our students have acquired these skills. This is an 
area where many teachers have problems. Usually they 
have no difficulty in evaluating t.t1e Reading and Writing 
skills but when it comes to testing Listening Comprehension 
and Speaking aoility, they are in unfamiliar territory. 
In the suggestions which follow, references are 
made to specific lessoas in Le Francais Part2ut I 1 
The same principles may, however, be applied to aural-
1) Kenneith Chastain, the Development of Modern Language 
Skills: Theory to Practice, (Philadelphia, 1971), p. 328 • 
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oral testing at any level. 
l) Aural Comprehension 
1. 
2. 
The objective in testing aural (listening) 
comprehension is to determine whether or not students 
understand what they hear. This type of testing is 
objective and may be administered to the whole class 
at once. 
Here are three suggestions for ways of testing 
aural comprehension. 
(a) Using a visual stimulus - The student is shown 
a picture. It may be a wall chart, a flash 
card, a picture from a magazine or any other 
visual stimulus which the teacher wishes to use. 
The teacher then reads three statements, one of 
which refers to the picture and the students 
circle a, b, or c on their answer sheets. 
Example - Le Fran~ais Partout -1, ·unit 22 (To be used 
when the full dialogue for this unit has been completed.) 
The visual stimulus is the chart for this unit. 
The teacher shows the chart to the class, moving 
around the room, if necessary, so that every 
student can see it clearly. 
The teacher points to the red car and gives the 
' 
• 
f 
.. 
• 
• 
• 
• 
• 
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following statements: 
(a) Regarde. C'est une belle piscine • 
(b) Regarde. C'est une belle voiture. 
(c) Regarde. C'est une belle maison. 
3. The students circle the letter of the correct 
response in this case (b). 
Other examples using the same stimulus. 
(b) 
- The teacher points to the grandmother and 
gives the follov1ing statements. 
(a) ' Voila ma petite cousine. 
(b) ' Voila ' mon frere. 
(c) ' Voila , ' ma grand mere. 
- The teacher indicates that the entire 
picture • intended as the stimulus. lS 
(a) Nous allons avoir du monde. 
(b) Nous allons jouer au hockey. 
{c) Nous allons regarder .,, / la television. 
Appropriate reJoinder to short questions or 
statements - The teacher reads a question or 
statement followed by three answers or 
rejoinders, one of which is correct. The 
students circle a,b, or c on their answer sheets • 
- ~xample - Le Fran~ais Partout -1, Unit 19. (To be 
used when the full dialogue has been completed.) 
_,.... .· · . 
l. 
2. 
- 22 .. 
The teacher reads the following question 
twice: "~a coute combien, madame?" 
The teacher then reads three answers to the 
question, only one of which can be correct. 
(a) c•est le premier Janvier, monsieur. 
' (b) C.'est tres chaud, monsieur. 
' (c) Dix cents la piece, monsieur. 
The students circle the letter of the correct 
response, in this case (c). 
Other examples based on same dialogue. 
(c) 
- Tu aimes les beignes? 
(a) Oui, ils sont d/ 1. . e 1c1eux. 
(b) Oue, ils sont tres intelligents. 
(c) Oui, ils sont ger1tils. 
- Je veux un beigne au bleuets. Et to1,· Jean? 
(a) Je vais tres bien, mercio 
(b) A la banane, s'il vous pla~t. 
(c) Elle est malade. 
ApRropriate rejoinder to question or statement 
on a short paragraph - The teacher reads a short 
paragraph (it need only be three or four sentences) 
followed by three statements on the paragraph, only 
one of which is correct. The students circle, 
a,b, or c on their answer sheets. 
• 
I 
• 
• 
• 
• 
• 
1. 
2. 
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Example - Le Franyais Partout -1, Unit 14. 
The teacher reads the following paragraph, 
' "Nous cher ..chons mon peti t frere. Nous ne 
' savons pas ou 11 est. Il s'appelle RoQert 
Duclos et 11 a cinq ans." 
The teacher then reads the following three 
statements. 
(a) Le petit gar~on s'appelle Henri. 
(b) Le petit gar~on a quatre ans. 
(c) Le petit gar~on s'appelle Robert. 
The students circle the letter of the correct 
rejoinder, in this case (c) • 
General Comments on testing Aural Qomprehension 
1. It is objective. 
2. It can be done with the entire class at once. 
3. It should be tested frequently during the 
term rather than in a time slot on the 
examination timetable. 
l+. It should involve only those structives and 
vocabulary which have been covered in class • 
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2. Oral Production (Speaking) 
It is much more difficult to test the 
acquisition of the Speaking Skill than it is to 
test Aural Comprehension. It is subjective. It 
must be done individually and is therefore very 
time-consuming. 
Probably the most efficient way of testing 
the Speaking Skill is to set aside a few minutes 
of every class for oral "interviews." If one or 
two students are tested every day, it may be possible 
for each student to be tested two or three times per 
term. The interview envisioned here is not an 
elaborate one. It would consist of a few questions 
(4 or 5) based on material which has been covered 
aca:µately in class. Another day, if the teacher 
wishes to test pronunciation only, he may ask his 
students to read a short passage. 
Let us assume that the teacher is goirig to 
ask each student five simple questions. Between 
questions the teacher has to decide on an appropriate 
mark for the preceding question. It is difficult to 
make a fair decision under these conditions. And 
while the teacher is Cl'riving at a decision, the student 
may be sitting there becoming more and more nervous. In 
order to avoid this situation and to save time, the 
following suggestion is offered. 
• 
t 
• 
• 
t 
1 
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Let us ~ay that you are going to ask a 
student five questions. Number your paper 1 - 5 
and next to each number write 1, 2, 3, like this: 
( 1) l 2 3 
(2) 1 2 3 
(3) 1 2 3 
(l+) 1 2 3 
( 5) 1 2 3 .. ,,.~ 
The mark for an average response would be 2, 
for below average, 1, and above average, 3. As the 
student answers each question, circle the appropriate 
number. If you want to be more discriminating, use a 
scale of 5 with 3 as an average mark, or a scale of 7 
with 4 as an average. 
General Comg.ients on testing Oral Production 
1. It is very time consuming and therefore 
should start early in the year and continue 
throughout the year. 
2. 
l+. 
It is subjectiveo 
Questions should always be arranged in order 
of difficulty. 
'-· 
s·et realistic aims. The Speaking Skill is 
pr6bably the most difficult to develop. 
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What percentage of the total mark should 
·be based on aural-oral testing"? 
1 • Cours Preliminaire - 100% 
2. Le Fran~ais Par tout -1 
-
70 
-
80% 
3. Le Fran~ais Par tout -2 - 60 - 70% 
PART V 
CONCLUSION 
It is certainly desirable to have a programme 
which is modern in its approach to second language 
teaching. It is also desirable to ·have access to 
much equipment and material and to have a French 
room in the school. But in the end, the single mo~t 
important factor in determining the success of the 
French programme is the dedicated, interested, 
knowledgeable teacher who understands the learning 
process and has a genuine interest in his students 
as students and as people. 
• 
' 
' 
• 
t 
• 
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APPENDIX I 
POSTERS AND OTHER AIDS 
L 1Ambassade de France, 
Service de Presse et d'Information, 
~2 Promenade Sussex, 
Ottawa 2. 
Air France, 
Place Ville Marie, 
Montreal, 
P.Q. 
Commission Canadienne pour L'UNESCO, 
· 1l+o rue Wellington, 
Ottawa 4. 
French Government Tourist Office, 
1170 Drummond Street, · 
~ Montreal, 
P.Q. 
Services de Tourisme 
10~ Grande Allee, Quebec, 
~ de l'office Provincial de Pubiicite, 
P.Q. 
French National Railroad, 
1500 Stanley Street, 
Montreal, 
P.Q. 
Services Culturels Fran~ais, 
972 Fifth Avenue, 
New Yo_rk, 
New Yor~,10021. 
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APPElJDIX II 
ADDRESSES OF PUBLISHERS 
(1) The Book Society of Canada Ltd. 
Agincourt, Ontario. 
(2) Clarke Irwin & Co. Ltd. 
791 St. Clair Avenue West 
Toronto 10, Ontario. 
(3) Classiques Hachette 
4552 rue Hochelaga 
1'-iontreal 4ol+, Quebec. 
(4) Collier-Macmillan Canada Ltd. 
32 St. Cyril Avenue 
Montr~al, P.Q. 
(5) Copp Clark Publishing Co. 
517 Wellington Street West 
Toronto 135, Ontario. 
(6) J.M. Dent & Sons (Canada) Ltd. 
100 Scarsdale Road 
Don Mills, Ontario. 
(7) W.J. Gage Limited 
18 Franklyn Avenue 
Mone ton, 1'1. B. 
(8) Ginn and Company 
35 £-iobile Drive 
Toronto 3?5, Ontario. 
1 
• 
• .. 
t 
t 
! 
(9) 
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D.C. Heath (Canada) Ltd. 
100 Adelaide Street West 
Suite 1408 
Toronto 1, Ontario• (Publishers of Dale and Dale) 
(10) Holt, Rinehart and Winston 
55 Horner A.venue 
Toronto 18, Ontario. 
(Publishers of Le Francais Partout) 
McClelland and Stewart Ltd. ( 11) 
Suite 215, 5251 Duke Street Tower 
Scotia Square 
Halifax, N.S. 
(12) McGraw-Hill Book Company 
330 Progress Avenue . 
Scarborough, Ontario. 
(13) Macmillan of Canada Ltd. 
70 Bond Street 
Toronto 2, Ontario. 
(14) Marcel Didier Canada Ltd. 
1442 Avenue McGill College 
Montreal 110, Quebec. 
(15) Prentice-Hall of Canada Ltd. 
1870 B~irchmount r~oad 
Scarborough, Ontario. 
(16) Scholastic Book Services 
123 Newkirk Road 
Richmond Hill, Ontario. 
·--
(17) 
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Selection du Reader's Digest (Canada) Ltd. 
215 Redfern Avenue 
Montreal 215, P.Q. 
(18) Yale Book Company 
34 Butternut Street 
Toronto 18, Ontario. 
, , 
I 
, 
l 
• 
( 1) 
(2) 
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APPENDIX III 
PERIODICALS FOR FRENCH TEACHER§ 
The Canadian Modern Language Review 
34 Butternut Street 
Toronto 18, Ontario. 
Le Fran~ais dans le Monde 
Classiques Hachette 
4552 Rue Hochelaga 
Montreal 4o4, P.Q .• 
(3) · he F ench Review 
C 0 F.W. Nachtmann 
Executive Secretary 
University of Illinois 
59 E. Armory Avenue 
Champaign, Illinois 61820. 
(~) he Modern Lan ua e Journal 
C 0 Wallace G. Klein 
13149 Cannes Drive 
St. Louis, Missouri 631~10 
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